GCC SVP Brief
Problem of Practice: How can classrooms at GCC develop and implement teaching, learning, and student support practices that truly transform and engage Black and Latine students, ensuring their active participation and success in their educational journey?
Context

As one of the founding scholars of Critical Race Theory (CRT), Mari Matsuda, argues: “those who have experienced discrimination speak with a special voice to which we should listen.”1 This is the ethic motivating the Student Voice Project (SVP), which collects data directly from community college students to better understand their educational experiences. Research shows that, despite institutional programs designed to support students of color, community colleges are still unable to consistently enroll and retain Black students at comparable rates to their peers. This brief summarizes ﬁndings from all ﬁve SVP participants who identiﬁed as Black or African American. We selected this subgroup to provide a detailed account of the students who our academic institutions historically fail the most; in other words, a demographic where we have the greatest opportunity for improving how we serve our students. Indeed, focusing on the experiences of those most marginalized by society illuminates systemic injustices that collectively harm us all. 2 Thus, centering Black students’ experiences shines a light on a collective solution for the beneﬁt of all students.3
This brief begins with background information about each participant. We then delve into these students’ interpersonal experiences with their instructors/professors, pedagogical learning environments, and institutional supports of their educational journeys. Our research highlights that students appreciated instructors that expressed patience, compassion, and interest in students’ personal lives. For example, they ﬂourished with instructors who were aware of the ﬁnancial implications of their required course materials. Instructionally, students beneﬁted from hands-on and discussion-based learning, content that connected to social justice related issues, and positive classroom environments. Students felt supported by advising that encouraged their academic exploration without time pressure. They advocate for more Black students, faculty, and staff on campus and improved racial relations between students. Taken together, we hope
[bookmark: _bookmark0]1 Matsuda, M. (1987). Looking to the bottom: Critical legal studies and reparations. Harvard Civil Rights-Civil Law Review, 22, 323-399.
[bookmark: _bookmark1]2 Crenshaw, K. (1991). Mapping the margins: Intersectionality, identity politics, and violence against women of color. Stanford Law Review, 43 (6), 1241-1299.
[bookmark: _bookmark2]3 As the Combahee River Collective (1977) statement—a seminal paper on Black feminism foundational to critical race theory—declares: “If Black women were free, it would mean that everyone else would have to be free since our freedom would necessitate the destruction of all the systems of oppression.”
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these insights provide a resource for GCC practitioners to address their problem of practice in light of these students’ experiences.
Who are the students?
About the students in this brief:
Michael aspires to work as a video game graphic designer. While he has some fear about how to break into the industry, he ultimately believes that “there's so much more than just working for money. There's so much life into it.” His faith and commitment to expressing respect and care toward others are highly important to him. He has been taking community college classes since 2018. He chose GCC because of its geographic proximity and his familiarity with the campus from ﬁeld trips in grade school. He takes classes part- time and fully online.
Camila aspires to open up her own practice as a social worker—a passion she has due to her own life experience as a foster youth and student with a disability. She already has extensive experience working as a substance abuse counselor and case manager. In her words, her mixed-race identity is “important because I want to be seen, and I want to be heard and validated as a minority in this world. I want people to be able to see me in my Blackness and also as a Latina, and to, I guess, respect me as a person.” She is a mother to a young toddler and is navigating the difficulties of juggling work, school, and learning “how to raise a human being and the struggles that come along with that.” Camila is a ﬁrst- generation college student aged 31-444 and takes classes in-person part-time. She chose to attend GCC because of the Substance Abuse Program and is currently majoring in psychology.
Ava describes herself as a “caring, compassionate, and kind person;” she plans to apply these characteristics to her future career as a therapist. She loves being out in the sun and has “been called a sun worshipper.” As someone who is passionate about social justice, her queerness, gender identity, and racial identity are very important to her. She identiﬁes as “a biracial person who is to some racially ambiguous, visually.” She reﬂected, “It's always been super important for me to feel really connected to Black culture. I had the great beneﬁt of spending a lot of time with my Black family members growing up, so I never felt disconnected.” Ava aims to transfer to a CSU and ultimately get her master’s degree. She is an older student (aged 31-44), ﬁrst-generation, and takes both online and in-person classes full-time.
Shoshana dreams of producing her own animated TV show one day. Her bisexual identity and role as an older sister are important to who she is. Her parents instilled the
[bookmark: _bookmark3]4 Students shared their age via survey which asked them to select an age band, consequently their exact age is unknown
importance of attending college in her from a very young age; they “suggested GCC because they said that that would be a good pathway for me to get to those universities that I wanted to go to eventually, and it would give me time to ﬁgure out what I actually wanted to do with my life.” In pursuit of her passion, she has switched her major at least ﬁve times and is extremely grateful to have had the space to explore at GCC. She is a full-time student in Visual Performing Arts at GCC and takes classes both online and in-person.
Layla is a single parent (aged 31-44) who aspires to open a small business. She describes herself as open-minded and adaptable. Her culture, family, and education are most important to her because as she says, “they all lay a ﬁrm foundation for me.” She attended a different community college before transferring to GCC and left school when she had her ﬁrst baby. Now at GCC she is studying business administration full-time and takes classes both online and in-person.
Group A: Instructor behavior and attitudes toward students
By and large, students spoke very highly of GCC instructors. Even in recounting negative experiences, students reﬂected a positive attitude toward GCC faculty overall. This section describes students’ perceptions of instructor behavior and attitudes toward them that they experience as helpful or harmful to their educational journeys.
· Patience for explaining course content and expectations
Students appreciate when professors take time to explain concepts without judgement. Michael shared, “a lot of times if I don't understand things, my professors will explain to me how I'm supposed to do it, and they're very clear with verbal communication, explain what I'm struggling with, which is great because they're not beating me down saying ‘you're a failure’ or ‘wow, I can't believe you're doing it in this way. You need to do better.’ They don't judge. They just explain simply how it's supposed to be.” Layla shared, “if I had a choice to give a promotion, I would give my teacher a promotion. She really is above average. She goes out of her way… she works in the math center so after class on Thursdays, she's there for about an hour. So I'll go after class and I have that whole hour to sit down and be like ‘okay, professor, I need help with this. I need help with this and this and this,’ because I can only go at a certain pace.”
At the other extreme, impatient professors can have adversarial effects. Ava shared, “my professor made a submission comment that said, the very ﬁrst time I missed a discussion post, ‘RESPONDING TO YOUR PEERS IS MANDATORY IN THIS CLASS,’ with all caps. I was
just like, girl, I was like, I can read the instructions, and when I responded and said, ‘oh, I had every intention of following up,’ she didn't seem to care. She didn't respond to that, and then she 
left two other really aggressive comments similar to that just regarding that same discussion post. It just kind of felt like, ‘Give me a minute, I'm going to do the assignment.’ Her communication style was just not set up to where it felt like, again, she wanted to work with me. She wanted to work against me, and she was assuming the worst. So yeah, I dropped her that day.” Shoshana shared she would like to see an institutional process for addressing this type of faculty behavior: “Small grievances that students have with teachers, there's no one really to bring it up to other than your counselor, which I kind of understand. You don't want students constantly complaining ‘this teacher gave me an F, I hate them,’ that kind of stuff. But I feel like there should be someone that's a well-known person to bring up your grievances to.”
· Compassion for students’ personal lives
Ava said she appreciates “professors who will say to us, ‘if you're having a hard time, let us know.’ Professors who seem to understand that we're people, and that we have all types of different circumstances. Those are things that kind of stand out to me.” Camila recounted an experience where she was caught plagiarizing by a professor; this professor extended grace and understanding which taught Camila a valuable lesson. She now reﬂects on that interaction positively. She shared: “I was so scared, and I was so nervous ‘cause I knew that there was a possibility, because of the policy, that she could drop me out of the class. I'd probably have to meet with the dean and get kicked out of school entirely. That would really affect me academically. I was really, really scared. I remember when I did meet with her, she actually asked me what was my reasoning behind it, she also asked me what I was going through in my life at that time. That made me feel like as if she was curious to get to know me and to understand why I might have done what I've done. Instead of just thinking the worst of me, I kind of got a slap on the wrist. I took it seriously, of course…I think she understood the position that I was in and knew that as a person of color, it's kind of hard to get through certain obstacles. I felt like she gave me a chance by giving me a warning, that way I didn't lose my opportunity completely and was able to continue with school, and I really appreciated that. I think in that moment I felt seen, and heard, and validated.”
Students felt seen by instructors who allowed for ﬂexibility in their assignment due dates. Ava shared, “I have this trip coming up, and I planned this trip last year. I tried to schedule it around a time that I thought there wouldn't be any tests. Of course, my professor has a test happening the week that I'll be away, so I just spoke to him in person. He was like ‘yeah, no problem, you can take it next week.’ Literally no pushback, didn't have to have a conversation, didn't have to explain myself. He was super duper accommodating and kind about that. I even suggested that I could have taken the test this week in advance, and he was like, ‘no, I would rather give you more time than less time.’ That is really, I think a

perfect example of him showing that he cares.” Layla shared, “[my professor] told me, all of us, the whole class about the disability services. If you need help with something, she will try her best to help you or connect you to someone that might be able to help you.”
· Personal relationships with students
Students shared that instructors who make an effort to form personal relationships with them make a positive impact in their class experiences, making students feel more comfortable reaching out for support. In Michaels words: “what I appreciate is when they want to have that personal relationship with you during the semester they're with you. I really like that. It makes me feel really happy. My last professor, I saw her as a friend. I like to see myself as a friend with my professors. That's just important to me because it's like a nice bond, and I always look back and remember them for what they have taught me.” Similarly, Camila shared “I think when they are a little open about themselves in their lives and their struggles as former college students that's also helpful.” Camila also shared, “if you are not building a rapport with the students or trying to be a little bit more open and engaging, getting to know them, or even trying to make effort of remembering their name, things like that, then that makes it hard for a student to want to approach them during office hours or ask them questions.”
Ava shared, “having professors who kind of get to know you over the four months, and you can have a little banter with. Like my Spanish teacher, we would roast each other all the time. It was like a love language, and it was really sweet…It just felt really intimate and in an appropriate way. It helped me want to stay engaged in that class.” Ava also shared “[my English] professor said really, really encouraging things to me about my writing…I wanted to write when I was quite young, and I've had a life full of trauma. Survival became the only thing that mattered to me for most of my life, so I didn't really get to explore a lot of these creative endeavors and really explore my gifts. Being told by someone who is teaching students to write, being told by that person that I'm a really strong writer is very valuable to me. It felt very encouraging to me.” Shoshana said, “it'd be nice to see the faculty more present on campus…I feel like if maybe professors were to get more involved in school stuff, and we were to see them more, that could improve relations because we’d be more familiar.”
· Awareness of societal racism
The participants were keenly aware of how their racial identity may be perceived by their faculty. This is an emotional weight that students carry which can be alleviated by faculty showing individualized interest in getting to know their students. As Camila shared, “I've met with my professor to get help with homework, and [they’ve] been very respectful. I

haven't experienced any microaggressions. I haven't experienced any underlying racism or feeling uncomfortable around [them]. I just always have this anxiety or this guard up of like ‘oh, people are probably going to perceive me this way or treat me this way because I’m Black’ or whatever. I think what helps is when people are friendly, and they start a conversation, want to get to know me. When I meet with a professor, and they're very engaging, actually want to get to know me, and not just stereotype me or think of me a certain way, treat me a certain way. That's also really helpful. It makes me feel more comfortable to open up and not have so many defenses put up.” Indeed, Camila shared that she preemptively changes her behavior around professors: “I try to make sure that my tone is very high spirited or very sweet. I try not to sound too assertive. I know as a person of color that might come off as aggressive. I also try to make sure that my body language is very limited, to make myself appear smaller, but also not to take up so much space. I know that sounds really bad, but I feel like as a person of color I'm almost forced in a sense, by society, to try to be very mindful about my body language, my tone, the way that I articulate myself, and the way that I present my mannerisms.”
Ava expressed similar sentiments, stating, “I am a vocal person in general, so I kind of always have to decide whether or not I'm going to challenge the system or if I'm going to just be within the system.” She shared a story of when she did decide to challenge a professor: “I was on the verge of failing her class, and she just did not offer me really any support on that or any help. I wanted her to understand that maybe her class was too difficult ‘cause most of her students were doing poorly. I tried to advocate with her, and she just kind of shut me down and instead just complimented me on my hair, which enraged me. I was just like, ‘obviously I have great hair. That's not what we're here for.’ She was a lot. I don't miss her. She was like, ‘I've been meaning to tell you, I love your curls.’ I was like, girl, help me pass your class.”
· Awareness of students’ ﬁnancial constraints around required course materials
Most students shared stories of instructors who were insensitive to the ﬁnancial difficulties surrounding acquiring mandatory materials needed for class. For example, Shoshana shared “[the professor] wasn't very communicative about the fact that we needed to get tablets, which is a very important part because they're like hundreds of dollars. And so he told us that on the ﬁrst day. And so all these students were freaking out because it's like, we can't afford a tablet. We should have been told this weeks ago.” Michael shared a similar story regarding technology: “Basically, we need to use a tablet or a laptop to do our homework assignments. The problem is I didn't know if I needed a tablet at that time or a laptop because it was work done through an app. So, I asked can I use a tablet? The professor didn't really specify. Unfortunately, I realized I needed to get a laptop.

The pressure was building up because if I don't get the assignment done by Friday, I'm out of the class.” Referring to a different instructor, Michael shared that “three days prior to the ﬁrst day of class, [the professor] sends out email to everyone saying, ‘just letting you guys know you need a license in order to activate a special program we're going into. The person that you need to see, it is not easy to get ahold of him, and it takes a while for him to respond.’ I thought it was very inconvenient, and I haven't even met the professor yet. The class hasn’t even started, and it's becoming difficult…there could have been better communication with that.” Ava shared a similar story about a professor who “kept referring us to the GCC tutoring center. I went right to the tutoring center, and they said they don't offer tutoring for that class. I reported that back to her the following week, and she tried to refer me back to the tutoring center again. I was just like, are you not listening to me? She just didn't seem to care enough. She was just kind of like, ‘yeah, I guess a paid tutor is the only option.’ I'm just like, ew.”
Professors can play an active role in alleviating these constraints. Ava shared some professors have said they “understand how expensive books are. They actually try to ﬁnd different ways to help make the class more affordable, that’s very helpful too.”
Group B: Instructor pedagogy
This section summarizes pedagogical approaches that students have found beneﬁcial or harmful to their classroom experiences.
· Hands-on and discussion-based learning
Students shared that they appreciate learning that is hands-on and provides opportunities for discussion, meaning that there is less lecture-based instruction and more opportunities to practice. For example, Camila recounted a class where “you're almost role-playing, kind of practicing as if you're really working in the job. I found that to be really fun. It was almost like a game where she would have two volunteers to sit in front as a group, and one would be the counselor, the other person would be the patient or whatever. We would all watch them, and then we would get to say what we thought they did or what they did wrong. That was really cool.” Referencing an ethnic studies course, Shoshana mentioned her professor was “so welcoming of open discussion, and [they] encouraged us to speak our minds. Almost all of our class time is taken up by discussion, and [their] lectures are literally only 30 minutes, which is so great for someone who doesn't learn well through lectures. And I learned so much from that course and speciﬁcally for me as someone who doesn't know as much about African American history as I feel like I should because it is a part of who I am, the class has been so helpful for me.”
· 
· Connecting course content to social justice related issues
Students also appreciated instructors who connected their course content to social justice related topics. For example, Shoshana loved her history class because her professor “focused on things outside of just ‘this guy was president at this time and this is what happened in this year.’ [The professor] talked really in depth about things related to slavery and racism in the country, sexism and the women's suffrage movement, and abolitionist movements…The professor talked a lot about Spanish colonization and the taking over of Native American land and stuff that we need to know about. And made it all, as depressing as it is, made it intriguing and [they] made sure to include us in the conversation and make our voices be heard.” Ava had a similar experience in her Women in History course, sharing, “that teacher really catered her curriculum to using an anti-racist lens and talked a lot about how when history books refer to women, they're referring to White women. [The professor] repeatedly taught us things in that way, that really helped me feel seen. It felt especially important when I consider the demographics of most of the students at that school, who are White. I had a great time. I was complimenting [the professor] every week basically. The lectures were super duper engaging….It was so nice to be in a class that was centered on women that also talked about how Indigenous women had a different experience. Latinx women had a different experience. Black women had the worst experience in most regards. [The professor] made her class aware of that, and I loved it.”
· Class environment conducive to learning
Students appreciated classroom environments that were positive and fun; they reported struggling in courses where professors created tense and negative atmospheres. Ava recounted her Biology class: “That class almost killed me. Every class, some teachers, they'll take note if you show up every week, if you show up on time, if you keep your camera on, if it's a Zoom class or whatever. Those teachers will kind of call that out, and maybe even give you extra points or whatever at the end. This teacher, we would show up to the Zoom, and she would go on a rant every week about the people who were late. It's like, why are we talking about the people who are late rather than the people who are right in front of your face right now? So, I felt like that was a little bit inconducive to a really healthy teaching environment.”
Professors’ demeanor in the classroom also had a strong impact on student motivation. For example, Ava shared, “I think if a teacher's not engaged, or not welcoming, or not caring, that deﬁnitely negatively impacts my experience. It makes it more difficult for me to show up and complete my assignments. If the teacher is welcoming, and kind, and open, and helpful, regardless of the subject, it gives me the motivation to do what I'm supposed to do.” She further shared that a welcoming environment begins on day one, stating, “I think

maybe just in that initial week, that welcome week, you're getting your welcome email, you're getting your new module in Canvas, you're getting your new syllabus for these classes. I would say, within those messages from those teachers, just including some things that feel bright, and encouraging, and supportive, and helpful, kind of sets the tone for what the next few months are going to be like.” Students can sense when a professor is passionate about the subject they teach. As Ava put it, “if the professor seems passionate about what they're teaching, that comes through.”
Most students shared that they appreciate humor in particular. Layla said about her math teacher, “I didn't know my teacher would actually be this cool. When I got [them] the ﬁrst day, I was like, oh, [they’re] really cool. [They’re] chill. [They’re] so funny…[they] bring a good amount of humor to the table in the class! When [they’re] cracking jokes, not like the class clown, but here and there, it makes [them] really approachable.” Importantly, students didn’t favor this playfulness at the expense of rigor. Layla elaborated, “I like that my math class is challenging for me because it means I'm learning something and I'm actually overcoming that hurdle because if you go to school and everything is just so easy, it's like, wow, where's the fun in that? But I like my math teacher…when you have a good math teacher you just don't let it go.”
Lastly, Shoshana shared that small classroom details designed for students with learning disabilities would help her feel seen. Recalling an experience from her elementary school which had “stimulation tools,” she said, “If you ever feel overstimulated, then you scratch the Velcro or you swing your feet… I am very ﬁdgety and it is hard for me to pay attention when I have all these stimulations. And they gave me a little block that I could ﬂip over whenever I was feeling too ﬁdgety. And so if it was ﬂipped over, that meant I could leave the classroom without needing to ask. And so just having things like that, even though they sound elementary, if we had those at GCC, it would be so cool. I'd feel so good like ‘oh my God, they see me and they understand me’ and that makes me feel so happy. So really simple things like that can do a lot, even to older kids.”
Group B (cont.): What created transformation for students in the classroom
One of the Learning Together Team, Lynn Kim John, analyzed the transcripts specifically for comments pertaining to transformative habits relating to the environment and learning experience for students.  These comments were pulled from multiple students’ stories, and some specific ones are listed here.  Remember that these are comments about what students found to be essential for belonging within the design of the learning environment that teachers are creating. As you read through the list, think about the patterns you see for what builds belonging for these students. 
· “My professor introduced me to other professors within the department and encouraged me pursue history as a major. Thanks to her I've been going down this path and I've been discovering new things about myself. She talks to me passionately about the major and inspires me.”
· “They actually pronounced my name correctly which was a big big deal growing up a lot of teachers would really struggle with it so to have a teacher taking notes to say my name correctly almost made me cry it was a tender moment.”
· “One professor reached out and he's like “hey, I want to make an appointment with you because you haven't turned in assignments. Let's talk” and when we did and I told them “yeah this is how I'm feeling” and he said let's think of solutions.”
· “They do groupwork so that you're able to talk to your peers and get to know each other and get to know your professor. This one professor tries to make everyone participate at least once and if she notices that we're struggling she helps us she doesn't put us on the spot and is very patient with everyone which I think is a good quality to have when you teach and care about students.”
· “Professor invited me to a big lecture once in an auditorium students were welcome, but I wouldn't have known. I felt very appreciated as well to be invited to be something like that I got to meet a lot more professors in the division. It was nice because I got to talk to them after the event we shared a meal and I didn't feel out of place.”
· “I felt like I could ask him for accommodations and extra time on assignments, or ask for help about when I should come in to make up this work. And it just felt like I didn't have as much stress with that… When I was at a four-year university, I would have to really plead my case and almost beg for them to accommodate me or whatever issues I was having at the time. I had to almost prove myself, that I'm worthy of getting help. I feel like here I haven't had that issue.”
· “ I always ask for help and it's definitely worth it because I got an A. Asking for help is really important and it could change your view on professors like it did for me. I worked on assignments with my professor that I just really didn't understand I got to spend time with my classmates too who needed help as well so just getting other points of view.”
Conclusion
As Michael reﬂected on his sense of belonging at GCC, he said, “a lot of times I feel like this college is so great and so amazing. I'm just like, do I deserve this? Because what have I done to deserve something so helpful, so easy, and accessible to the community? So that's why I'm just like, I have a hard time feeling that I belong. I have to keep reminding myself that, and it is a really wonderful gift... There's so many resources, so much help. It's just like every step of the way they do so many wonderful, helpful, kind things, and a lot of these things are free.” This sentiment reﬂects the incredible work that GCC has done to ensure their students feel supported. Michael, Camila, Ava, Shoshana, and Layla all expressed immense gratitude for GCC. They also offered loving critique as to how the institution can continue to improve its support of Black students in the classroom. Namely, they identify, instructors can support students by developing ethics of compassion and care in their interactions with students which acknowledge the societal barriers they face in their educational pursuits and adapting their pedagogical practices to be more hands-on and in touch with social justice issues. These students’ classroom experiences can also be improved by institutional supports that strive to help them ﬁnd their intellectual passion and affirm their “non-traditional” academic journeys. In this way, education at GCC has the capacity to be more than just a classroom; it can be a lifeline. As Michael reﬂects, “Everyone needs water to drink. Don’t you deserve to drink water? [Similarly, GCC] is there for everyone to use, and people who want to pursue different career goals have that opportunity if they want. So why shouldn't it be for everyone?”
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Addendum 1: Student Demographics (students were asked to fill out a questionnaire  prior to the interview process).
[image: ]


Part I: Initial Key Takeaways

The following takeaways reflect the interviewers’ initial hunches based on their experiences speaking with students. These high-level points should not be considered final findings. The research team’s next steps will be to conduct formal qualitative coding on the transcripts and perform several rounds of analyses to provide further nuance to these broad insights.
· Instructors play a critical role in students’ sense of belonging in the classroom
· Students of color reported not feeling represented by the racial demographics of their instructors
· Students feel welcomed by professors who:
· Express enthusiasm for the material they are teaching
· Are explicit about being available to support students
· Make time for meeting with students after class and during oﬀice hours
· Are flexible in their grading policies to accommodate diﬀiculties in students’ per- sonal lives
· Care about students’ long-term career goals and help connect them to resources
· Share personal details about their lives to be more relatable to students
· Pedagogically, students prefer professors who go beyond pure lecturing to incorporate:
· Group discussions
· Real-world applications of material being learned
· In-class time to ask questions

· Students cite frequent miscommunication about course materials they are required to purchase, classroom locations, and class meeting times
· Participants expressed that professors and students alike are unaware of the breadth of support resources offered by GCC


Part II: Questionnaire data

The project’s target population was Black and/or Latine students enrolled during Spring 2024 as identified by administrative records. We interviewed a total of 44 students between February 26 and March 18, 2024. Of these students, 2 did not identify as Black or Latine; we believe their insights are still valuable to the problem of practice.
In addition to participating in an interview, each student was also asked to complete a brief questionnaire. The following tables summarize this data.
Table 1: Age

	Age
	n
	%

	18-24
	22
	50.0

	25-30
	11
	25.0

	31-44
	9
	20.5

	45-54
	1
	2.3

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 2: Gender

	Gender
	n
	%

	Female
	29
	65.9

	Male
	11
	25.0

	Non-binary /
	3
	6.8

	genderqueer Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 3: Race/ethnicity (select all that apply)

	Race/ethnicity
	n
	%

	American Indian or Alaskan Native
	1
	2.3

	Asian
	5
	11.4

	Black or African American
	5
	11.4

	Hispanic or Latino
	38
	86.4

	Native Hawaiian or Other Pacific Islander
	0
	0.0

	White
	3
	6.8

	None of the above
	2
	4.5



Table 4: Race/ethnicity unique text write-in responses for Black and Latine students (based on selection from Table 3)

Race/ethnicity

Black or African American
Black biracial
Mixed (African American and white) Mixed race
Hispanic or Latino Armenian/Argentinian Chicano Guatemalan Hispanic / Latina
Latina
Latino/Asian Mexican
Mexican American Mexican/American (Chicano) Mexican-Hispanic
Mixed race
Peruvian, Brazilian, Filipino Salvadorean/Filipino


Table 5: International student

	International
	n
	%

	No
	43
	97.7

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 6: First-generation college student

	First-gen
	n
	%

	Yes
	31
	70.5

	No
	10
	22.7

	Unsure
	2
	4.5

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 7: Students who need help with basic needs (food, housing, health related resources, etc.)

Need help with basic	n	%
 needs	
	Yes
	15
	34.1

	No
	27
	61.4

	Missing
	2
	4.5

	
Total
	
44
	
100.0



Table 8: Enrollment type/credit load (select all that apply)

	Enrollment type
	n
	%

	Full-time (12+ credits)
	34
	77.3

	Part-time (<12 credits)
	8
	18.2

	Taking non-credit
	2
	4.5


 courses	

Table 9: Modality of courses

	Modality of courses
	n
	%

	A mix of online and in-
	32
	72.7

	person
Fully in-person
	7
	15.9

	Fully online
	4
	9.1

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 10: Courses taken at GCC as of Spring 2024 (select all that apply)

	Courses taken
	n
	%

	English
	39
	88.6

	Math
	28
	63.6

	Speech
	24
	54.5

	None of the above
	4
	9.1



Table 11: Student worker status (select all that apply)

	Student worker
	n
	%

	Yes, College Corps
	6
	13.6

	Yes, Team
	5
	11.4

	Internships Yes, other
	8
	18.2

	No
	25
	56.8



Table 12: Special program/group aﬀiliation (select all that apply)

	Program
	n
	%

	APIDA Community
	3
	6.8

	Black Scholars
	4
	9.1

	CalWorks
	3
	6.8

	Dream Resource Center
	3
	6.8

	Disabled Students Programs and Services (DSPS)
	3
	6.8

	EOPS
	13
	29.5

	La Comunidad
	26
	59.1

	Next Up/Guardian Scholars
	0
	0.0

	Pride Center
	2
	4.5

	Promise Plus+
	7
	15.9

	Rising Scholars
	2
	4.5

	Student Athlete
	0
	0.0

	Veteran Services
	2
	4.5

	None of the above
	7
	15.9



Table 13: Share 3 words you use to describe belonging (text write-in)


3 words to describe belonging

Accepted, comfortable and secure. Comfortable, welcomed, and safety. Comfortable, kindness, openness Community, Collaboration, Kindness Community, Warm, Reliable
Community, empathy, leadership Community, trust, bonds Connection, involvement, presence Friendly, Social, Comfortable Home, comfort, and peace
Inclusion, Open Communication, Compassion Inclusion, acceptance, fellowship
Inclusivity support diversity Involvement, connection, and care Joyful, inspirational, confirming
Kindness, Association, Acceptance Love, friendship, company
Safety, respect, and joy.
Validation, acknowledgement, support Wanted, happiness, and comfort
acceptance, fellowship, inclusion acceptance, kindness and safe comfort support encouragement comfort, acceptance, want community,
people similar to my background
representation to be honest that is all I can think of safe, comfortable, open
team, community, family unity support warmth
welcoming, relatability, comfort


Table 14: I feel a strong sense of belonging on my college campus

	Agreement
	n
	%

	3. Neutral
	8
	18.2

	4. Agree
	20
	45.5

	5. Strongly agree
	15
	34.1

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 15: I feel connected to other students on my college campus

	Agreement
	n
	%

	2. Disagree
	4
	9.1

	3. Neutral
	13
	29.5

	4. Agree
	15
	34.1

	5. Strongly agree
	11
	25.0

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 16: I feel comfortable expressing my ideas and opinions on my college campus

	Agreement
	n
	%

	2. Disagree
	1
	2.3

	3. Neutral
	3
	6.8

	4. Agree
	22
	50.0

	5. Strongly
	17
	38.6

	agree Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 17: I feel valued and respected by the faculty and staff at my college campus

	Agreement
	n
	%

	3. Neutral
	3
	6.8

	4. Agree
	18
	40.9

	5. Strongly agree
	22
	50.0

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 18: I believe that my cultural background is acknowledged and celebrated on my college campus

	Agreement
	n
	%

	1. Strongly
	1
	2.3

	disagree
2. Disagree
	2
	4.5

	3. Neutral
	4
	9.1

	4. Agree
	19
	43.2

	5. Strongly agree
	17
	38.6

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 19: I have a sense of connection to clubs, organizations, or groups on my college campus

	Agreement
	n
	%

	3. Neutral
	13
	29.5

	4. Agree
	15
	34.1

	5. Strongly agree
	15
	34.1

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 20: I often participate in campus events and activities

	Agreement
	n
	%

	1. Strongly
	1
	2.3

	disagree
2. Disagree
	3
	6.8

	3. Neutral
	10
	22.7

	4. Agree
	19
	43.2

	5. Strongly agree
	10
	22.7

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 21: I feel supported in my academic pursuits by the resources and services on my college campus

	Agreement
	n
	%

	3. Neutral
	1
	2.3

	4. Agree
	17
	38.6

	5. Strongly agree
	25
	56.8

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 22: Overall, I feel like I belong in the community on my college campus

	Agreement
	n
	%

	2. Disagree
	2
	4.5

	3. Neutral
	1
	2.3

	4. Agree
	21
	47.7

	5. Strongly agree
	19
	43.2

	Missing
	1
	2.3

	
Total
	
44
	
100.0



Table 23: I would recommend this campus to others as a welcoming and inclusive environment

	Agreement
	n
	%

	2. Disagree
	1
	2.3

	3. Neutral
	1
	2.3

	4. Agree
	16
	36.4

	5. Strongly
	25
	56.8

	agree Missing
	1
	2.3

	
Total
	
44
	
100.0
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Problem of Practice: How can classrooms at GCC develop and implement teaching,
learning, and student support practices that truly transform and engage Black and

Latine students, ensuring their active participation and success in their educational
journey?





